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QUESTION 1:
WHY the need for a
Position Paper on CLIL?
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“... my understanding of the current
- situation is that it is an unstoppable train.
. Better therefore that we do everything we

~can to keep it on the rails and allow its

passengers to reach their destination safely
than to try to block its progress.”

(Macaro, 2015: 7)
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‘La Chapuza del Bilingiiismo’, una
vision critica del Pradrama — 1= ~l=~3 del bilingiiismo
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QUESTION 2:
HOW has it been drawn up?




HOW?

WHAT?

WHERE?
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ASSOCIATED SCHOOLS / PARTNERS INFORMATION

School/Institution

1. Country:

[JBelgium

I Netherlands

Cspain

[ estonia

O france

2. Name of school/partner:

3. Exact location of school/institution:
4. Type of school:

[ state

I Municipal

1 private

[ semi-private

[ Not applicable

5. Description of location of the school/institution:
I rural area

[ urban area

6. Type of school/institution:
[ Higher Education Institution
O primary school

O Secondary School

O University

[ other

7. Age range of students at your school/institution: From to

Questionnaire respondent

8. Age:
9. Mother tongue:
10. Foreign/second language(s) you speak:

Please, mark with an X the level in the corresponding language(s):

[ ] ,t_-* the European Union

N

CLI

Co-funded by
the European Union

CRONBACH ALPHA

THE VALIDATION PROCESS

C I S
P

Co-funded by

(Likert scale: 1: Not at all; 2: Moderately; 3: Considerably; 4: Extensively)

Plausibility of the position paper

[ '»,*.: the European Union
10. The position paper supports arguments with evidence to ensurethe |1 | 2|3 | 4
validity of the claims.
11. The position paper shows a thorough description of all sides 112(3|4
(position and counterclaims).
12. The position paper proposes a plan of action. 112(3|4
Length and structure of the position paper
13. The position paper has an appropriate length. 112314
14. The position paper, presents the claims, opinions, and counterclaims | 1 | 2| 3 | 4
in alogical manner.
Overall considerations
15. The position paper is clear. 112314
16. The position paper is well-structured. 112314
17. The content of the position paper is relevant. 112314
18. The position paper defines a clear position and action plan. 112314
19. The position paper is likely to be effective with the audience. 112314
20. The position paper is useful for schools to optimize their language 112314
policy.
21. The position paper is useful for schools to optimize their 112314

professionalization policy.

Is there anything you would add?

Language Al A2 B1 B2 Cc1

c2

English

French

Is there anything you would eliminate?

German

Russian

Spanish

Other:

1. The position paper presents genuine controversy and uncertainty. 11234
2. The position paper shows different positions. 11234
3. The position paper is worth reading. 11234
4. The position paper is delimited enough to be manageable. 11234
Clarity of the position paper
5. The position paper is easy for schools to understand as far as the 11234
framework is concerned.
6. The position paper is easy for schools to understand as far as the 11234
language is concerned.
7. The position paper shows schools what ‘One Stop CLIL Europe’ 11234
(OSCE) stands for and distinguishes the OSCE vision from other
visions.
8. The position paper convinces schools of the importance of the 11234
whole-school approach.
Quality and relevance of the position paper
9. The position paper addresses all sides of the issue. 1

Does the position paper fulfil your expectations? Motivate why (not):




QUESTION 3:
WHAT does it look like?
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1. CLIL does not necessarily improve FL competence.

“El resultado es un desastre total (ni ensenanza, ni bilinglie): los chicos salen sin saber nada
de inglés (...).”

“{...) a closer look at some of the research conducted into CLIL and content learning in an L2
suggests that such initiatives do not necessarily produce better results than the alternatives
they compete with, (...).”

“IMias horas de lengua inglesa en si, y menos tonterias.”

“El bilingliismo es una gran mentira metida con calzador que no consigue ni
por asomo el objetivo que se persigue, el de que los alumnos aprendan inglés.”

=



1. CLIL does not necessarily improve FL competence.
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WHAT? WHERE?

[ 1. CLIL does not necessarily improve FL competence. J

TAKE-
AWAY

* Language training o i2zicrors
should continue to be prioritized
on the CLIL agenda

* Exposure to the target language
Linguistic outc ol dadeis ylendiiiiael, Wil '@ success story.
and outside school.




2. CLIL can detrimentally impact L1 competence.

“El mal llamado ‘programa bilingtie’ no desarrolla adecuadamente la
competencia linguistica”

“Los alumnos dedican ‘mas tiempo y esfuerzo’ al inglés, lo que puede
afectar a otras materias”

... and specific.academic terminology is not mastered.




2. CLIL can detrimentally impact L1 competence.
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WHAT? WHERE?

[ 2. CLIL can detrimentally impact L1 competence. J
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2. CLIL waters down content learning.

“quiza se aprenda mas inglés, pero se hace a costa de la materia impartida”

“nada es gratis: o el aprendizaje de las asignaturas ensefadas en inglés se ve
perjudicado, o el aprendizaje del idioma inglés no es suficiente”

“No se puede intentar ayudar a los alumnos a mejorar una determinada area de su
conocimiento a costa de machacar. otros™

“el bilingliismo repercute negativamente en las materias que forman parte del
proyecto bilinglie de cada centro educativo”
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Woae (2007); Madra & Hughes (2011); Ouazizi(2016); SUrmont,




WHAT? WHERE?

3. CLIL waters down content learning. ]
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4. CLIL is anti-pedagogical.

“There are discrepancies between educational policies and real teaching contexts”

“In most cases, only lip service has been paid”

“CLIL lessons can have a highly innovative potential for schools |...]
However, schools and teachers need to make active use of this innovative
potential as innovation does not happen automatically.”




4. CLIL is anti-pedagogical.

‘/Supersession of the teacher-fronted paradigm => critical, constructivist, student-centered
approach where the learner takes center stage

Tasks, projects, cooperative learning, gamification, baseline mixed-ability groups, or the flipped
classroom are some of the most inclusive pedagogical options employed.

‘/ Vlaterials are more innovative and interesting, with ICTs acquiring a particularly sharp relief.

‘/ Evaluation is more holistic, diversified, and transparent.

Quality CLIL thus involves a thorough methodological overhaul and has been consi\dé x alyst

for change.



WHAT? WHERE?

4. CLIL is anti-pedagogical. J
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5. CLIL is elitist.

“there is every reason to believe some students may be prejudiced by CLIL”

“Implicitly, CLIL is likely to be elitist and cream off certain students”

“rather than increasing the equality of opportunity, CLIL in certain
contexts is subtly selecting students out”

“auténtica pesadilla elitista”

I”

“clasismo bruta

“el bilingliismo se esta utilizando como excusa para la
Segregacion|escolar
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WHAT? WHERE?

5. CLIL is elitist. }
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| QUESTION 4:
WHERE are we headed in
the future?
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The diversity of students’ Materials (ICTs) for all types of Insufficient time for teacher

language levels learners coordination

Major hurdle for a success-prone Their access, filtering, adaptation, Oftentimes carried out outside the

implementation of CLIL and creation is another tall order for official school timetable => negative
many teachers impact on motivation

CHALLENGE 3
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Evaluation

Still considered a blind spot in the
system

CHALLENGE 4

Need for enhanced teacher
development

On language, methodology,
evaluation, coordination, and

materials

CLIL is still considered a
separate approach for
bilingual education

The development of a whole-
school team would be beneficial



LUSION IN BILINGUAL PROGRAMS: KEY Fi

key success factors for

Typology | Factor Indicator

Reduction of content load, as said contents are recycled in subse-
quent grades and educational stages

Reorientation of the subjects taught in the target language, as some
of them are more amenable to being taught through CLIL than oth-
ers (e.g. Spanish History should be maintained in the L1)

Curriculum Provision of continuity for subjects taught through the target
language, so that they are not implemented in different languages
across grades

Increase in motivation in the contep subjects taught through the
target language for their adequate lisition by all students, espe-
cially at Se:

scaffolding

.versified native, tra. rent, adapted, and
commonl: p . 1 criteria and instruments, which
Process ‘el and incorporates self-assessment

Coordination through co-tuw ' ing and co-teaching, in order to ad-
dress difficulties, contrast information, and share good practices

Time for bilingual teachers to coordinate within their in-school
schedule

Parental involvement through multi-tiered systems of support

Coordination with language assistants

Teacher development options specifically on attention to diversity
in bilingual education

Adequate training for language assistants

Increased support for teachers from the administration in coordina-
tion, training, and access to materials

Source: Compiled by the authors.
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THANK YOU SO MUCH!
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